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ABSTRACT 

To promote sore effective use of the library by the 
undergraduates at the Oniversity of Colorado, Boulder, a prograo was 
iapleoented within the departments of history and economics to 
improve liaison between faculty and library personnel. Two subject 
librarians were appointed who would work half-time in their 
respective undergraduate departments and half-time in the reference 
department of Berlin Library, the undergraduate humanities and social 
science library. The duties of the special librarians would include 
group and individual instruction of students in library skills and 
subject area bibliography, the preparation of instructional aids in 
the literature of history or economics and in library use, and the 
establishment of closer liaison with the department faculty. Mitbin 
the economics department, during the 1973-74 school year, there was a 
high level of activity, including many hours of student contact and 
faculty cooperation in implementing a library instruction plan in the 
various courses offered by the department. Student attitudes were 
tested by a questionnaire administered before and after the program. 
A proposal has been submitted for an ongoing formative evaluation of 
this project. (SL) 
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When this program was ptopo^ded our objective was to increase 
effective library use among unUer<;raJuate students within two selected 
academic disciplines* Our guiding assuc^tion has been that iosproves^nta 
(or change) In student library use skills of a significant scope can 
coiwa only by librarians working with and through the faculty in the 
teaching classroom* Underlying this guideline are at least two reasons 
why librarians want to change non-use and mis-use of libraries. First 
there is the professional concern of xaanaging a very expensive resource: 
the growing book collection which if poz used at higher levels than present 
(40% of students are non-users at any one time) will be incr€»asingly 
difficult to justify to ndministrators and other budget-minded groups 
such as legislatures. And, second, our conviction (with several studies 
to back us up) that libraries are mis-used when they are used by a 
laajority of students. Tae solution to the mis-use of libraries many 
librarians believe lies in libraries offering and participating in 
instructional programs which can provide students with the necessary skills 
they need to make better use of library resources and to, perhaps, make 
learning less of a frustrating experience, at least in regard to finding 
relevant materials in the library^ 

To effect a change in library use patterns among students the 
grant proposal outlined the planned tactics of our program.* 



Colorado. University. Boulder. Libraries 
''Proposal to the Council on Library Resources, Inc. for a 
Program to Improve and Increase Student and Faculty Involvement in Library 
Use/' [by John Lubans* Jr.] Mimeo, Boulder, Colorado, 1972, 5 pp* 



This proposal involves the appointment of two new subject 
libraries for a period of five yaars to the Raferance Departs^t of the 
University of Colorado Libraries. These new Library faculty denibers 
vould work half-tiiod 1^ the cooperating teaching department (such aa 
History or Sociology) to which they ara assigned and half-tis^ In the 
Reference Departiaent in Norlin Libraty (the undergraduate , ht^aanlties 
and social science library) or in one of the branches as a Saferance 
Librarian. The teaching departcoents with which they are to work would 
provide chexa with office space for the half-tiine of their workweek which 
they are to spend in those departments. The Libraries would also provide 
office space for these librarians to perform normal reference service 
functions. 

The duties of these subject librarians in fulfilling their 
roles outside of the Library would Include: 

1) Class-rooa teaching of biblloif;raphy (in cooperation with 
the departn^nt^s faculty) as related to a subject or 
subjects. 

2) Providing individual counseling in library and literature 
use for undergraduates^ graduates and faculty. 

3) Facilitating the basics of library use (e.g. answering 
such questions as: where do I return library books?) 

4) Working with departmental faculty in rating the bibliographi 
quality of students* assigned work. 
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5) Preparing instructional aids in litaratura and library 
use. (Emphasising on-sice as-nt^edecl programs). 

6) Establishing close liaison with dt>parcit»ntal faculty 
by sitting-in on aesioars or.d faculty meetings. 

The prograa will be geared Initially to increase faculty 
involvesBttint in profiting use of library resources. 

The following is a possible plan for attempting to win over 
the faculty to naking changes in teaching methi -logy in favor of 
ei^hasizing libraries in instruction. It is pat «»rased from 
Patricia Knapp's article: "A suggested progra"* :t college instruc;:ion 
in the use of the Library," Library Quarterly 26 » 224-231, July, 1956. 

The subject librarians will need to: 

1) Dessonstrate how poorly atudents use the library to 
faculty who inay respond constructively. 

2) Persuade these instructors to involve "library" in 
probleiB-solving assignments given to students. 

3) Make library resources generally available (through 
proiaotion) to students and faculty. 

4) Stress the overall value of library coi^etence. 

5) With the help of the departoental faculty draw-up 
proposed solutions to the problem of library mis-use 
and non-use. 

6) Work through curriculum committees for changes in teaching 
methods and objectives. 



ERIC 



These gulUt&llnes have provided a general framework foe our 
activities for Che past ytar. the plans iirere made smre specific in 
1973-74 and the guidelines appear to be workable and could be applied 
at other institutions. 

One area of interest that came to the £ore after the grant 
proposal was submitted in May 1972 was the need for evaluating what effect 
the program would have on library user l^avior. Without ea^irical 
evidence of how library users have been effected by the program the 
reseax<:h undertake will have little value to the prof ession-at- large. 

Activities During 1973-74 

One of the two positions in the grant has been filled. Susan 
Edwards was appointed as Economics Reference Librarian on Septeober 1, 
1973 and her work is largely the basis of this part of the report. 

We began recruitment in 1973 for the other half of the 
position in the field of Sociology but had difficulty in attracting 
candidates* Although concerted efforts were xude for a year, wa vere 
unsuccessful in finding a Sociology Reference Librarian. Of three 
candidates interviewed on the Boulder cai^us, the one to whom the 
position was offered (Spring 1974) turned down the opportunity. In view 
of the difficulties of recruiting a person with the double Master's in 
Librarianshlp and Sociology plus a minimum of two years of reference 
experience, we switched the vacant position to that of History Reference 
Librarian in June of 1974. Qualified candidates are to be interviewed 
in September and the position should be filled shortly after. In the 



meantiaie* we coatinud to provide tea hours of t»xtra referenca service 
to undergraduates through the "generalist" half of the program. This ia 
beinj; given by Mary Smdoe, a general reference librarian. 

While the Economics ^ference Librarian, Susan Edwards, does 
meet with the prograTs director at least once every two weeks, and 
frequently with Ma. Mildred NUon, Head of the Reference Deparouent, the 
position has been largely developed by Ite. Edwards in her working with the 
Economics faculty, A siaall coimaittee of faculty aeiobers have cooperated 
in iapleaenClns the various prograss created by Ha, Edwards (Appendix). 
Iter work In the Economics Departcieot has resulted in approxliaately 
1000 student contact hours (that is, one hour lecture presentations to 
fseveral Economics classes reaching 1000 students). Also, she has had 400 
contacts froa tisers CHStslde of claas in the Economics Departisent about 
term papers and other library use related assignments and discussions 
to clarify library policies and procedures. A further ii^asure of Ms. Edwards 
isq^act on the Economics program is her being sv&mped frequently by 
Economics students while she is on duty as a reference librarian in the 
general library. This high level of activity In the first year of the 
grant is encouraging. Again, evaluation of the effect we are having on 
library use is necessary. Ms. Edwards has developed and given an attitude 
<9urvey to students in one Economics* professor's classes for the Fall 
1973 ar.d Spring 1974. These were the same students (sophomore and 
senior level) before and after exposure to library instruction in their 
subject area. Below are eaeai^las of the response from students to 
selected questions; 
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LIBRA&Y itSE ATTITUDE SUUVEY . (197 3-74) 
(SeXtfCCed Respont»es) 



Before (Fall) and After (Spring) Library Use Instruction 



i. 



n. 



Statements 

My undergraduate training 
(so far) has given ne all 
the preparation I need for 
finding infoxw^tion in the 
libraries, 

I am at a loss vhen faced 
with doing a term paper 
in the library. 



I think librarians are 
...really interested in 
ray problems. 



I feel weli able to do 
research in the library. 



Whenever I do research 
for a paper in the library 
I get the feeling tiiere 
are iafonnation resources 
on my topic vhich X ao 
tjomehow missing. 



Resixmse in Fercentagea 
,«-190) Fall Semester (S-190 ca) Spring Semester 



'igree 
Neutral 
Disagree 
Don't Know 



Agree 
Neutral 
Disagree 
Iton't Know 

Agree 
Neutral 
Disagree 
Don't Know 

Agree 
Neutral 
Disagree 
Don't Know 

Agree 
Neutral 
Disagree 
Don't Know 



21.17 
11.85 
41.50 
25.41 



18.96 
21.55 
47.41 
12.06 

19.82 
44.60 
15.69 
19.82 

26.47 
42.70 
17.93 
12.81 

49.97 
11.85 
10.16 
27.95 



22.20 
25.90 
50.87 
.92 



13.07 
28.95 
56.04 
1.86 

28.02 
48.56 
17.74 
5.60 

38.85 
41.62 
17.57 
1.85 

62.90 
16.65 
17.57 
2.77 



If you circled either of the first two categories. . .what do you feel 
is the main reason you did not find other resources. 



My professor did not e^lain 
what is available. 
I did not ask a librarian. 
The librarian did not know. 



34,50 
45.56 
17.94 



30.13 
41.92 
27.51 
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The compared results ahov a sharp decrease in the *Moa't know 
or does not appl/* part of the r&siH>nBe during the Spring se^ster (after) 
survey, (ata tenants £-n) • 

Statement £ has an incr^aa In the spring ia disagreexmsnt; that 
ctay shov greater awareness on the part of the student of his or her 
limit at i<ms in library skills. 

The X Btatea^t has a atronger ^agree** response in the spring 
than in the fall (19.82% vs. 28.022) suggesting soioe accoi^lishi&ent on 
the part of the librarian in showing interest in student library problems. 

Statement 1^ spring response has an increase in agreement of 
twelve percent. This :aay be the result of instruction received and 
assignxoents coiqileted during the year. 

Responses to statement jn seem to suggest a further awareness of 
materials being missed by the stt^ent in his or her library searches. 

The response to o Is puzzling and interesting. The significant 
spring increase is the ^'librarian did not know*\ (1$Z vs. 28S) This 
could be the student's asking for help from a variety of librarians and 
not receiving adaquate help or it could be that all resources have been 
exhausted by librarians in helping the student* This response probably 
needs to be examined im>re closely. However« the largest reasons for not 
finding all information resources still reisain that the teachers did not 
explain and that the respondent did not ask a librarian # 

Another major endeavor during the first year has been the pcepara 
tion of a slide/tape 20 minutes program to introduce students to the 
literature of economics. The script has been written keeping in tninu 



the passible use at this pro^i;raa at othar librarlea^ This pro^vm is in 
prchiuctioQ and should be readjr io September and wiXIt i^ Uoped^ 
alleviate some of the redundance of introductory in^cructlon pf literature 
use« We hope to evaluate this pro^^ram on at least one other university 
ca»pua to measure Ita effectiveness In students* learning. 

hs menticmed before, evaluation of the prograa has been of 
concern to us* A proposal for on--going evaluation has been aubmitted 
to a funding agency for considerati<m. This proposed evaluation is not 
maant to evaluate the entire CLR*-N£U grant program at the University 
of Colorado but rather to evaluate an important coi^nent of the grant 
on a short term basis; that is, what effects certain of the instructional 
progranis within the srant are having on the student and faculty participanta* 
patterns of library use# This type of "formtive** evaluation needs to be 
done while the participants in the grant are currently on campus. Thia 
type of evaluation cannot be done retrospectively because the feedback 
from library users is the core of the evaluationp A inajor part of the 
requested funding would be used to pay students over a period of two 
years to take part in our evaluation pro^ram« They would be compensated 
for testing, keeping diaries on infornatlon use> etc« There will, ideally, 
be two groups: one exposed to the CLK-NEU grant and the other not. If 
we are not funded for this we will need to consider alternative evaluation 
approaches and/or other funding agencies* 

Travel to conferences and on<^site vIjIcs tio other libraries 
offering instructional programs have been beneficial in keeping us aware 



of netf trends in. liJbrary use InscrucClott. One recent developsieat la 
educating library us&ta Is tha e^tablishaeat of behavioral <A.!3Ctivea 
for courses o€ sCudy. A great deal along tlxid line has bee^ done la 
junior colleges. As well their Investlsation of and experlaentatlon 
with «ttltl-media instructional approach»3s have been of value to this 
pcograa. 

Professor Ernest de Prospo of the Rutgers University School of 
Library Service consulted with us In re^rd to evaluation and the est^- 
llshoent of goals and objectives* 

The program has attracted national Interest and there is frequent 
correspondence in reply to <;eneral inquiries about the program. It is 
mit hope that oar efforts are serving to prc^aote increased attention to 
and activity upon the programs of library use encountered by students 
and other sieidbers of the academic coomunity. 



Susan Kdtirard 



Vropvved Prof rnm for the Hconomlcn Hupartnont, HR^UT 10/73 

University of Colorado 



present teaching methods at the University of Colorado oake little 
use of the library beyond the reserve room. The reasons raost frequently given 
for this are; 

The inability of the student to find what he or she naeds 
because of poor research techniques. 

The inability to critically evciluate the information the 
student does find. 

TRie low quality of the co>i:pletcd ascigniaents. 

The problem of plagiarism. 

Eowover, there nre importnnt rt?asons for incorporating assiP7ir.entc which utilize 
th: library into the formal courses: 

Xn a larfte univerrsitv, rnf?pnrr.h Tiyn-inr.^.fi rtr»>» r»f th*» ^''w 
opporturJ.tie£» juosal btude/;li5 have to do independent studies. 

In a society whera the ouar.tity of inforjr.2.tion continues to 
crow rapidly, one of tht is'-dlls a ctud-int should 5?C':uire before 
C^raduating is the ability to find what useful and be able 
to evaluate its isiportance. 

The overall objective of thin pro?-ran» is to help reduce the -roblerrr, of indep- 
endent research by undergr-^.duate ctudento in th** F/Cono.-^icc D^partnent, and thus 
enable the library to becorae a more viable part of the University prograst. 



The purpose of this pro^ran is not to nake librarians out of students, 
nor to rive them a |;;enftr.il l\r*owledf:e of librtiry r'.!i50urc'?a. The aim is to ia- 
toj'rate the literature and reforence nourcc^ of Lconcmica into .-jpccific courses, 
3y ricinjj thi::^ it io hoped that: 



•Jhe student ulll r.^in a bettor un:;er:;tandini; of oconcraic 
concf?pto and r.rnble.*52. 

The atudent vi.ll r*>ali2e the v=%lue of reference tools and 
other library naterials fsnd b^tcoce la^iliar and cornforcabic 
with then. 

The iitudcnt will develop the ability to judge critically the 
information he or \e uses* 



There are many levels froa which each of the objectives may be approached. 
It i3 important, that the taeans to fulfill these objectives be appropriate. The 
following ia an attempt to outline the types of projects which might be under- 
taken. iJome of thea are sinilar to prograras successfully undertaken at other 
universities I others are unique to this prograsj* 

Am 2C0 Level Courses 

i^** #-vi/%«*][r5 Vrr^o*^ u?**^ r^*} lir!it?fric!zc ^fz 

General encyclopedias and dictionaries 
Speciali2^ed encyclopedias and dictionaries 
The card catalog 

Readers^ Guide ^o P:-rio Ucal Literature 

Social Scicrcf^s and r:VT.aru.ti^i:? Index 

Public Aifairs and In:orr!atior> oorvice Index 

The student should begin to be able to evaluate the ntaterial he finds by noting 

such things as the author's qualifications and the publisher. This is a very 

sicpie starts but it points out to the student the iaportance of evaluating 

each wource and wqys of doing the evaluation* The student should also have sonse 

knowledge of when cxnd how to cite sources and the preparation of a bibliogr apJiy* 

7Cr>.>I3T.Z AZ'MGV.lV^l'VB z The student is asoi^-^ied or chooses a concent, such as 

noney, G!J?, ta::ation etc^ which is appropriate to the 
course* The conpleted project should define and explain 
the tern or concept bejjinnini^ with a sinsple definition 
and pre ;rosGing to a discussion of the special aspects 
of the subject* A bibliography should be included with 
a certain nwnber of iter^s annotated. 



•T-'-'j fnov wv%r 

The student is instructed to |;ro:.arc an annotated 
rcadlnj^. lict on a isubjt'Ct of hia choice. The 
purpose would he to conjjlote a nr^duatod list bej^in- 
ing with sinplc material and progrv»3ainf; to the more 
difficult. 

rnZSHrirATION ; n. An hour before the class the librarian, oxplaining 

her functioa and introducing the reference books to 
be used* 

b« Brief reading assignments on search techniques, 
c* Handouts. 

d. An appointnent '.-dth each student to discuss how he 
or she will approach the assigrjaent , what library 
tools they will use and why, to prepare an outline. 

e. Availability in the ik:ononjics Departnent and the 
library, 

f. A review of the final draft to see if the students 
did what they expected to do, and if they" did not, 
wl^ not, 

inforr:ntion, but some grade should be a.^cigned based on the quality of the 
bibliography, footnoting, general organization and appropriatness of reference 
sources used as determined by a brief diary to be kept by the student aa he 
works. 

B. 300 Level Courses 

The students should be able to har.dle the tools and information pre- 
sented on the 2D0 level. If they cannot, and this seeras likely, some short 
assi.Tn.-nent utilizing those tools should be assigned. The types of assignments 
nentioned r.reviou.^ly should be presented less intensively. This should b^ 
adequate for those individuals in the 3K)0 level course. 



Additional tools to present: 

AEA Index 



t 



m 
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Speciaiii^fd hTbi^O; raphi--s or inJ^xcj to be determined 
by the claar.o 
Covernisent clocu.Tt^jntu* 
Book revie'.fir.f'; r.edia, 

Bibliof^rav-hic tools auch Books in Print , 
Cumulati ve r^ook Tndi-x, Librr^r>- of Con.rreat; Catalof^ a 
Guides to the literature 

A3SIG:'!'H!';'r3 t ■ a. Short biblioi^raohic essay analysing the important 
' * writings in a certfdn subject area. 

b. Tho preparation of an annotated reading list for the 
class* 

c. Term paper* 

Presentation and grading would be similar to that for the 2C0 level 

cotirses . 

C, ^(X) Level Courses 

Again the students should be aware of the previous tools* Since there 

have been quite a few presented, the most efficient, though not the best way, 

would be a lecture or h£uidout3 on basic reference tools in Sconomics. In 

addition the student should be introduced to: 

Printed library catalogs 
Bibliographies of bibliographies 
Statistical sources 
National biblioj^raphies 
Specialized bibliographies 

ASSIC-rn'ZNTS: a, Heview of the literature of a certain subject area* 

b* A bibliographic essay, 
c* A research paper. 

Grading and presentation are again sinilar. 

a. A test of attitud-^s to be ^iven to those in the pro/^ran and selected 
F^roxiyZ not in th'J ?r.'3::;ran at th-; bcsiir.nin;; and end of c-ch sen^ster, 

b. A tc3t of libr.-ry okillc to bo ri-vor. to a--lcct groups in nnd cut of 
gj^^ th<.' proi;rnr. ni the b^'frinninK and end of Van ii«!r.tftoler. 



